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Introduction

Purpose

The primary purpose of this booklet is to illustrate and compare three important standards (Ievels
of expectation) that have been set for diploma examination writing in Social Studies 30:

* 5 Excellent
» 4 Proficient
* 3 Satisfactory

Sample papers that were used to illustrate the scoring criteria for group leaders and markers as
part of the marker training procedures used in January 1995 are presented here, along with
accompanying commentaries, or rationales, that tie these papers to the scoring criteria.

Teachers may wish to use this document to assist in calibrating their own marking standards, to
identify some successful approaches used by students in writing the essay assignment, and to
acquaint themselves with the processes used in the evaluation of diploma examination essays.

Content

The six example papers are arranged by topic in groups of three. The first paper in each group is
the one that was used as the example paper for “5 Excellent,” and the final paper in each group is
the one that was used as the example paper for ““3 Satisfactory,” during group-leader and marker
training. Each paper is accompanied by specific commentaries that discuss the paper in terms of
the scoring criteria used in marking. Many suggestions for these rationales were provided by the
teachers who served as standards confirmers before the marking sessions in January 1995.

Finally, two papers that exceeded the criteria established for excellence are included as a
celebration of student achievement and as an acknowledgment of the high standards being
attained by some of Alberta’s Social Studies 30 students.

Selection of Papers and Standards Confirmation

The papers presented were selected during standards confirmation sessions in January 1995 by
teachers who selected example papers to illustrate the standards for marking, before the marking
sessions. Each of these example papers was chosen to illustrate the level of expectation, or
standard, described as “5 Excellent,” “4 Proficient,” or “3 Satisfactory” in the scoring criteria
after intensive discussion. In addition to the papers presented here, the standard confirmers also
identified papers that typified the “2 Limited”” and “1 Poor” standards.

The example papers were presented to group leaders, teachers specially selected to chair small
groups of markers during the marking session. These group leaders also confirmed that the
example papers illustrated the standards described at the various levels. The example papers
were then used for training markers at the January 1995 Social Studies 30 marking session.



Examination Structure

The Social Studies 30 Diploma Examination consists of two parts:
* 70 multiple-choice questions worth 70% of the examination mark; and

* an essay question worth 30% of the examination mark.
Other elements of the examination structure are described below.
Students are allowed a maximum of three hours to complete both sections of the examination.

Students write on one of two essay questions presented on the examination. In keeping with
previous practice, one question is drawn from Topic A of the Social Studies 30 Curriculum,
‘“Political and Economic Systems”; the second from Topic B, “Global Interaction in the
Twentieth Century.” The writing assignment, as it appeared on the examination, is found in
Appendix A. During the writing process, students are not permitted to use reference materials,
thesauri, or dictionaries. As part of a trial project to evaluate the use of technology in the
Diploma Examination writing process, in January, some students were permitted to use word
processors to complete their essays.

The Marking Process

During the marking of the Social Studies Diploma Examinations, papers are scored in four
separate categories, according to criteria that describe five levels of performance. A complete
listing of the scoring categories, their weighting, and the associated criteria, appears in
Appendix B.

Examination marking is done by teachers selected on the basis of recommendations made by
their superintendents. Teachers are required to have taught the course during the school year in
which the examination is administered, and to have taught the course for at least two years.

Neither the students’ names nor the names of their schools appear on any examination papers.
The first hours of the marking session are spent in an intensive training session that includes a
review of the scoring criteria as it relates to the example papers. When marking begins, markers
are advised not to mark a paper if they suspect that they recognize its source. They are instructed
to avoid marking any papers whose content or style calls forth any personal biases. They are also
instructed to disregard the quality of the handwriting in evaluating the papers, and to return a
paper unmarked if they think the handwriting could influence their judgement.

Teachers do not put any marks on the examination booklets during the marking process. They
record scores on separate score sheets. All papers receive two independent readings and the
mean score is awarded in each of the four scoring dimensions. If the sum of the means results in
a part mark, the total is rounded up to the next whole number. If the awarded scores vary to the
extent that a student’s final grade would be significantly affected, provision is made for a third
reading.

Reliability reviews are conducted immediately after marker training and at several times during
the marking sessions. These reviews allow markers to calibrate their marking relative to each
other and to the previously established standards.



CAUTIONS

The following cautions regarding this booklet should be kept in mind, especially if its contents
are to be used for instructional purposes:

1. The papers presented exemplify specific standards but may not be typical of the papers
submitted. In an effort to illustrate the various standards, the standard confirmers endeavor
to select papers that consistently represent the same standard in all four scoring descriptors.
Many examination essays achieve different standards in the various categories, and thus
would be awarded a range of marks across the scoring categories.

2. The selected papers represent only a small example of the possible approaches to each
assignment or topic. Even though four or five papers are presented to illustrate responses to
a particular writing assignment, it must be remembered that these are merely four or five
papers selected from thousands written on that assignment. Therefore, any conclusions
formed about common patterns of approach taken by students must be viewed as
speculative only.

3. Neither the papers presented here nor the scoring guides in Appendix B are meant to
limit students to a single organizational, evidential, or rhetorical approach in
completing the diploma examination assignment. Students are free to select evidence and
organize their essays in the manner that they feel will best support their positions. The
writing in this booklet illustrates just a few of the many organizational and rhetorical
strategies used successfully by students in January 1995.

4. The example papers presented in this document must not be used verbatim as models
for instructional purposes. Because these papers are example illustrations only, and
because they are example responses to a set topic, students should be cautioned not to
memorize the content of any of these assignments to use when completing classroom
assignments or when writing future diploma examinations. It is the approaches taken by
students achieving at the “5 Excellent” level of performance that future students should
consider emulating, not their words or ideas.

5. Readers should consider each student’s accomplishments in light of the constraints of
the examination situation. Under examination conditions, students are able to prepare
writing that we must consider as first draft only. Given more time, and access to appropriate
resources, we would expect students to produce papers of considerably improved quality.




Comments on Standards

In general, student responses to the January 1995 topics reflected a sound understanding of the
assigned topics and a considered and skillful approach to the writing task. Judging from the
sense of personal ownership commonly expressed in their essays, it seems that many students
chose to write on a particular topic because it struck an emotional or intellectual chord with
them. This may explain why a significant majority of students were attracted to the Topic B
question: the prospect of imminent thermonuclear destruction is somewhat more morally
compelling than the difficulties of economic restructuring.

Students achieving the “3 Satisfactory” rating were able to express an adequate understanding of
the complexity and significance of an issue. These writers often recognized the principles
underlying different viewpoints associated with an issue, and usually established a historical or
contemporary frame of reference around an issue’s importance.

Students achieving the acceptable standard supported their positions with several adequate
arguments. Although these arguments lacked in elaboration and depth of understanding, they
were connected to the issue under discussion and to the position taken. Supportive evidence
used by these writers to bolster an argument was generally relevant but not error-free, and more
often general rather than specific in presentation. Such writers, despite making minor errors,
demonstrated control of conventions.

Students achieving the standard of excellence perceptively investigated the complexity and
significance of the issue, often throughout the fabric of their response. Such students were
comfortable in revealing to the reader what they genuinely thought, rather than attempting to
write what they felt the reader wanted to hear.

Students achieving the “4 Proficient” and “5 Excellent” rating composed powerful and forceful
arguments that were firmly rooted in the application of germane, well-chosen evidence —
evidence that in many instances supported a qualified position. Students at this level wrote
carefully organized essays, essentially free from errors in mechanics and grammar.

Overall, it was apparent that the demands of the January 1995 assignments were within the
comprehension of most students. It was also apparent that many students enjoyed the challenge
of composing their responses.



EXAMPLE PAPERS
TOPIC A: POLITICAL AND ECONOMIC SYSTEMS “5 EXCELLENT”

. O NPT TS I Exploration of the Issue

i ‘ ' The student’s insight into
the issue is immediately

_MMML{WMM apparent in the innovative

Lanpuahon waulol Heoa okuwdendo be ae dofrrumimend analogy that opens the
' introductory paragraph, and

_ie Auccooch ?OTNAL enl geus WD WEuloh deusle.  remains evident throughout
oo ‘ the paper. Discussion of
. A the issue takes place within
the context of the emerging
global trends that are
forcing countries to reassess
their traditional economic
practices and pursue
restructuring. The student
recognizes the importance
of international economic
interdependence, and
Aid-praal. O e ‘ describes how Canada’s
s : " Conado .o b national debt and possible
% - lack of competitiveness
may be detrimental to the
country’s economic success
in a world dominated by
various free trade blocs.
This perceptive
appreciation of the need for
economic restructuring is
supported by explicit
reference to a controversial
Wall Street Journal
editorial that was published
a few weeks before to the
date of the examination
(and reprinted in the Globe
and Mail).

Throughout the course of argumentation, the student forcefully presents the case for restructuring, but
also acknowledges the limitations and problems associated with a doctrinaire application of the
principles of free enterprise. In offering such qualifications, the student displays the mature, thorough,
and internalized understanding of the assigned issue that is characteristic of “5 Excellent” papers.

Defence of Position

Adopting the position that “Free enterprise provides competition — the driving factor behind
increased efficiency and improvement,” the student argues that “Free enterprise should be used as a
basis for restructuring the economy. . . .”

The arguments supportmg this position are woven together with supporting evidence and are well
considered, convincing, and logical. The first argument presented draws an analogy between
competition in a school system and competition in the economy as a whole. This competition is

5
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essential in both cases,
according to the student,
because it provides the
necessary incentive for
increased individual effort
and accomplishment. The
essay proceeds to prescribe
a series of reforms that are
intended to increase
economic competitiveness
in accordance with the
principles of free enterprise:
“Government should
encourage businesses to rise
to new levels of
productivity through
incentives such as tax
breaks. At the same time,
governments must reduce
their budgets [and]
objectively re-evaluate
public corporations.” The
student supports this
position by referring to the
work of theorists such as
Smith and Friedman, and by
reviewing the policies of
Margaret Thatcher and
Ralph Klein.

Intellectual maturity and
confidence is apparent in
the student’s anticipation of
valid objections to the
position taken and
willingness to acknowledge
that “[cJomplete
government withdrawal is

not completely desirable.” The student suggests that reducing its overall involvement in the economy,
the government must continue to enforce regulations preventing the formation of monopolies and
environmental abuse. In discussing the social welfare system, the student argues that “The withdrawal
of government does not necessarily translate into the dismantling of a caring society.”

Throughout the essay, a strong relationship is maintained between position, arguments, and evidence.
The essay’s contents are ordered and convincingly reinforce the writer’s arguments.

Quality of Examples

The strength of this paper lies in its deliberate choice of a range of specific examples and in the skillful
integration of those examples with the argumentation.

The theoretical foundation of free enterprise is discussed with reference to Adam Smith and the

Q al




Coon (Npoheone ars (matkiy oA AN D concept of the “invisible
. t v S hand.” The student supports

. Sadopidung ’ . the contention that

. restructuring is necessary by
citing international concerns
for Canada’s economic health
as revealed in the Wall Street
Journal editorial reprinted in
the Globe and Mail.
Supporting the central
argument of the paper is a
discussion of Margaret
Thatcher’s policies in Great
Britain and Ralph Klein’s
economic initiatives in
Alberta. The link between
Milton Friedman’s economic
theories and Thatcher’s
policy of privatization is
recognized, although the
description of the policy itself
is somewhat generalized.
The examination of the Klein
government’s policies
includes reference to the
privatization of Gainers and
of liquor stores. While the
examples could have been
strengthened by the addition
of more detail, the writer’s
focused use of examples
demonstrates a sophisticated
knowledge of social studies
content.

¢ Quality of Language and
. . Expression

The language used in this

: essay is both fluent and
skillful. Throughout the paper, the student makes effective use of a variety of complex writing
structures and devices. The opening sentences, for example, draw a metaphorical comparison between
the classroom and the free market. The importance of this competition in both is highlighted by use of
a rhetorical question: “In Canada’s public school system, students compete with one another to obtain
coveted positions in academic programs. Without competition, would these students be as determined
to succeed?”

The student’s accomplished use of complex sentence constructions continues throughout the paper.
These allow the writer to express complex ideas clearly and economically: “The withdrawal of
government does not necessarily translate into the dismantling of a caring society. Before welfare, the
public guided by the need apparent in the streets provided for those less skilled, or more disadvantaged
than themselves.”

12
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Clarity of communication is
further enhanced by the
appropriate use of social
studies terms and control of
the conventions of writing.
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EXAMPLE PAPER TOPIC A: “4 PROFICIENT”

Exploration of the Issue

The student discusses the
issue of economic
restructuring within a
contemporary context,
arguing that recent political
transformation has entailed
economic change: “Many
nations in the world are
undergoing political
changes, and as a result,
there has been a change in
the direction of economies.”

This context is maintained
throughout the paper and is
reinforced by the student’s
selection of economic
reform in China and the
former Soviet Union as key
examples of restructuring.
In taking this approach, the
student displays a sound
understanding of the
assigned topic and its
significance today.

Evidence of the student’s
understanding of the
complexity of the issue can be
found in the treatment of the
viewpoints of opponents to free
enterprise, which precedes the

- presentation of examples. In

) this theoretical introduction, the
underlying values, and the
advantages and disadvantages
of free enterprise are briefly

outlined. The points raised in this portion of the essay are amplified in the remainder of the paper.

Defence of Position

The position taken by the writer is clearly established and maintained throughout the essay:
“Governments should adopt policies of free enterprise when restructuring their economies because
it results in the best effect for the nation.” This position is supported by three interrelated
arguments that, in turn, draw upon appropnate supporting evidence. The first argument, that the
adoption of free enterprise results in “a decrease in unemployment levels, and often better wages for
the citizens which results in a better quality of life” is validated by reference to the experience of
China under the leadership of Deng Xiaoping.

0~ 1019




The second, that “in
countries where free
enterprise is not practiced,
goods are often produced of
poor quality,” is linked to
the example of Stalin’s
Soviet Union. The third
argument, that “competition
is a policy of capitalism
which results in incentives
for the workers to produce
good quality products,” is
illustrated by reference to
Gorbachev’s policy of
perestroika.

The clarity of the
argumentation is enhanced
. by the student’s skillful
ordering of the content of
the paper. Each point is
clearly introduced, defined,
and developed.

Quality of Examples

As indicated above, the
examples presented in the
essay are well integrated
with the train of thought
used in the paper’s
argumentation. They reveal
a competent understanding
of the content and its
application to the assigned
issue. The examples
themselves are usually quite
specific. The description of
y L yy reform in China is

J o T T particularly notable for its
attention to details, such as the establishment of special economic zones, the growth of joint ventures,
and the resulting transfers to China of Western technology and capital. These details are directly
relevant to the issue under discussion and advance the purpose of the essay. Unlike many less
accomplished writers, this student refrains from padding the example with extraneous information.

The examples of the Soviet Union under Stalin and Gorbachev are somewhat generalized in
comparison to the Chinese example. There is no recognition of the rapid economic expansion that
occurred under Stalin’s Five Year Plans, nor are the economic difficulties currently being encountered
by the successor states of the former Soviet Union acknowledged. While this detracts from the
comprehensiveness of the examples, the information is presented purposefully and reveals a competent
understanding of social studies content as it applies to the essay topic.

ERIC no 18
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Quality of Language and
Expression

The essay is skillfully
structured and well written.
The occasional lapses in the
fluency of expression
illustrated in some of the
excerpts quoted above do
not detract from the clarity
of the communication, and
are understandable, given
the conditions of writing.
The student is in control of
conventions of writing and
makes use of appropriate
vocabulary.
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EXAMPLE PAPER TOPIC A: “3 SATISFACTORY”
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Exploration of the Issue

This essay is based upon a
comparison of three
alternative economic systems
(public enterprise, free
enterprise, and the mixed
economy) but does not
explicitly address the process
of restructuring. Thus, the
paper demonstrates a
straightforward and
conventional, but somewhat
generalized, approach to the
assigned topic.

While the writer makes an
effort to acknowledge the
complexity of the issue in the
essay’s opening paragraph:
“This question does not have
a simple yes or no answer,” it
is in describing the alternative
economic systems and
acknowledging the various
strengths and weaknesses of
each that the paper reveals an
adequate recognition of the
complexity of the issue.

The writer discusses the issue
in both a historical and a
contemporary context, and
seems to recognize its
significance:

“Every economic system has
strengths and weaknesses so
it must be decided which one
will benefit the country the
most.”

Overall, the essay reflects an understanding of the issue of economic restructuring that is generally

clear.

Defence of Position

The student’s defense of position consists primarily of a comparative advantage case, based upon a
discussion of the pros and cons of the public, free enterprise, and mixed economic systems. This
comparison leads to the conclusion that: “Of the three systems the best is obviously the mixed

economy.”

In addition, the student argues that the adoption of a mixed economy is consistent with recent
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economic trends in countries
on the right of the economic
spectrum: “Increasingly
more countries are adopting
this economic style as seen by
the USA which continues to
include more government
involvement in the economy.”

The writer also recommends
that communist or socialist
governments restructuring
their economies should
“include the ideals of free
enterprise but not . . . loose
sight of the good points of the
current system.”

While some readers may be
concerned that the writer
assumes that the term “mixed
economy” is synonymous
with “welfare capitalism,” the
writer’s position is
unambiguous.

As is typical of papers
demonstrating the “3
Satisfactory” standard, the
argumentation and evidence
tends to be generalized. Little
attempt is made to focus
closely on the specific issue
of economic restructuring
itself. Instead, the paper
evaluates three broad classes
of economic systems,
suggesting that they are
competing outcomes of such
restructuring. The issue of
restructuring within an

economic system is never really addressed. Despite these limitations, the evidence presented in the
paper is relevant and appropriately applied, reflecting a generally adequate defense of the writer’s

position.

Quality of Examples

A range of examples relevant to the three economic systems is presented. In the discussion of public
enterprise, the writer refers to the Soviet economic system under Stalin. While the example is
appropriate, its accuracy is compromised by oversimplification and exaggeration. For example, the
writer claims that: “Under Stalin’s rule all traces of a private enterprise system were abolished. The
workers had no chance to move up and make more money or gain more material goods.”

The remaining examples are left largely undeveloped. While the student briefly alludes to the growth
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Despite many spelling errors, the clarity of communication is not reduced. Vocabulary is specific and
appropriately used. Both syntax and conventions are controlled.
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jAz/w & t20 //)/omp m /%z a o L Adﬂ

7

ane Loels /i gletnd olgliue fom anc o seek
7/ .

ZMW . 7/204050/} C(/(’é)na ﬂ/)zz‘( 0 fo0i2 wabio la

e A-&a/a%/ it Erolen A smaerriacis codlicKre

Wél

T N

L@m//,)é; GQrocl //;7/;447, Ofetin fea Lt olee /o

/%9 /éa/'/{‘mwé el 2ipeclson G/Jo‘/,@n,é
7 i /

//917 Linchs /z/z,io.//f)ac/'z/ 7 & /ﬁ,'/a/»é/ Y4

/Z;/ 2 1e M?&[mnolaa/é /%_a,/ /ﬁa /0,904.(,44/0/2

Exploration of the Issue

As the student indicates in the
second paragraph of the
essay, “The issue of nuclear
weapons is very complex and
highly debatable due to the
legitimate and effective
arguments for each
viewpoint.”

It is through the careful
consideration of these
arguments and positions that
the student reveals a mature
and insightful understanding
of the intricacy of the

- assigned issue.

The selection of examples
further contributes to the
exploration of the issue. By
juxtaposing the contemporary
examples, such as North
Korea’s attempts to acquire
nuclear ordinance, with
historical case studies drawn
from the Second World War
and the Cold War, the writer
creates a context for the
discussion of the issue that
links past and present.

This contributes to a
perceptive and
comprehensively developed
discussion of the significance
of the issue and its relevance
today.

- The tone of the essay is
controlled throughout,

however, the writer reveals, in the prose and in the selection of examples, an appreciation of the
magnitude of the issues involved that is mature and internalized: “The world is not prepared for the
complete and utter destruction it faces if nuclear weapons continue to exist.”

Defence of Position

In defending the position that “There is no place in the world today for nuclear weapons,” the writer
presents and subsequently refutes the opposing position by means of several well-considered and

convincing arguments, each supported by relevant evidence.
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States in the Second World War against Japan do not even compare to the d

Those who support retaining
nuclear weapons argue “that
the possession and further
development of nuclear
weapons is the only way of
ensuring national security, as
well as collective security,
through the means of mutual
deterrence.”

This view dominated
superpower relations
throughout the Cold War and
is reflected in the current
efforts of the North Korean
government to develop an
offensive nuclear capability,
in violation of its obligations
under the Nuclear Non-
Proliferation Treaty.
Although deterrence has thus
far prevented the outbreak of
war, the student argues that
this approach is seriously
deficient and out of date.

The student begins by
pointing out that the need to
retain large arsenals of
nuclear weapons has
diminished with the collapse

 of the Soviet Union and the

end of the Cold War.
Eliminating nuclear weapons
becomes even more
imperative in light of their
greatly increased destructive
power. “The nuclear
weapons used by the United
estructiveness that new-age

nuclear weapons possess.” The degree of destruction visited upon Hiroshima should, by itself, “scare

the world into seriously reconsidering the possession of nuclear weapons.”

This argument is further amplified by a discussion of the Cuban Missile Crisis: “This event, more than

any other in history, forced nations to realize the full potential danger of a n

uclear threat.”

A consequence of this, the writer explains, was that countries began to negotiate a variety of arms
control agreements. These agreements are of crucial importance because “The reduction of nuclear

weapons, leading to the absence of all nuclear weapons . . . is the answer to
collective security.”

attaining peace and

When taken together, the arguments presented in the paper form a convincing and well-considered case
supporting the elimination of nuclear weapons. The deliberate selection of supporting evidence,
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Although the student seems unaware that Kim Il Sung has been succeeded by his son Kim Jong II, this
minor oversight does not detract from the quality or relevance of the example.

The arguments opposing the maintenance of nuclear arsenals are supported by two well-developed
examples, the first being the destruction by atom bomb of the Japanese city of Hiroshima. It is
indicative of the maturity and control exhibited by the writer that this example is presented without the
maudlin exaggeration common in weaker papers. Instead, the facts are allowed to speak for
themselves.

Some readers might suggest that the writer fails to adequately explain the rationale behind the decision
to drop the atomic bombs on Japan, but the point of the example is not to prove whether or not the
bombing was justified. Instead, the writer uses the example only to support the contention that the use
of the modern nuclear arsenals for whatever reason would result in a level of destruction and suffering
that would be unacceptable. The Cuban Missile Crisis highlights the danger that these arsenals, if
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EXAMPLE PAPER TOPIC B: “4 PROFICIENT”

Q

ERIC

Aruitoxt provided by Eic:

Exploration of the Issue

The student’s understanding
of the issue is immediately
apparent in the opening
paragraph of the essay. As

ar APV IV VY QAN AV/V. ..h‘ A L0UAAA 14 A0 LAA the StUdCI'lt ObSGI'VeS' “The

% whe | ¢ , / 4 : ni

./..‘LA [2ANA Y ’;.f"-,’; ARAL, - ‘l,/. ) A_,‘:l"ll At 4;0:‘ AAA .ll 4 /‘u, &7 dropplng Of the Atomlc bomb

» ) ;. / / on Hiroshima . . . changed the
M Lulian 0. Adnethly pelaac lwdp Ailte 4 4Qeu face of war forever.”
.
. - 1) Lo % [ 1AL _
A wabh A porarta adilily Lo While nuclear weapons offer

i usid : ot AT IN Al u i capadilie “Mass destruction at the

touch of a button,” they have
also “helped keep a balance

of power between the United
States and the Soviet Union.”

The willingness of the student
to acknowledge the
apparently contradictory roles
of nuclear weapons within the
doctrine of deterrence is
indicative of a clear
appreciation of the
complexity of the assigned
issue.

As the essay progresses, the
student recognizes and
distinguishes between the
function that nuclear weapons
have traditionally played in
stabilizing superpower
relations during the Cold War

o , . M $he i and the destabilizing role they
DNaa P P AANL n AL s hc?] »‘ AL (o e Ag LSy mlght play should they come
| - A FTUA .l £A 4'..?“51 AL NAAN 4 ,P" ,".A.’ RLAALL & 12950 & under the control of extremist

"0 ) A4 B ’ governments. Thus, the
AL 1o AL (4 Ut (NIAOUGN nnant aenddicd al writer recognizes the
' e U J importance of the issue and

seeks to explore its significance in both a historical and contemporary context.
The exploration of the issue is further advanced by the thorough discussion of competing positions in

the body of the essay. The complexity of the issue is capably developed, and the essay as a whole
reflects a sound understanding of the topic and a high degree of intellectual integrity.

Defence of Position

The student’s position is clear and maintained consistently: “Nuclear weapons are not necessary,

£

3 31
BEST COPY AVAILABLE 36



Q

ERIC

Aruitoxt provided by Eic:

7

created the climate of war in the first place. Even if nuclear deterrence is able to maintain peace
between the United States and Soviet Union, the student suggests that some countries and governments
might not be so easily deterred from using nuclear weapons if they were to gain access to them. Given
the potential threat of weapons coming into the possession of “extremists” and “madmen,” universal
disarmament is the only policy that could ensure global security.

because when playing with
fire, you’re bound to get
burnt.”

This position is primarily
supported by outlining and
refuting the arguments
traditionally used to justify
the retention of nuclear
weapons. While
acknowledging that the
doctrine of deterrence has
prevented nuclear war by
maintaining a balance of
power between the
superpowers, the student
argues that deterrence is a
dangerous and outdated
concept.

The first argument presented
against the deterrence
doctrine is that while it has
never actually failed to
preserve the peace, it has
come very close to failing on
several occasions. With
appropriate reference to the
Cuban Missile Crisis, the
student illustrates that the
United States and Soviet
Union had come to the brink
of disaster: ‘“Both countries
were ready to push the button
and destroy the world in
pursuit of their own selfish
interests.” Although
deterrence may have
prevented the outbreak of
war, this doctrine is what

Another problem with deterrence, as it had been practised during the Cold War, is that it led directly to
the arms race. This, the student indicates, resulted in the creation of nuclear arsenals of growing
destructive potential and intensified the rivalry between the two leading powers.

The essay concludes with a mention of the danger of the accidental use of nuclear weapons. The
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student argues that the
atmosphere of rivalry and fear
created by the existence of
nuclear weapons creates the

ook drslsgizal amd thesnical taartane e Uondlon potential for their accidental
ks J, - Y < /. R use as a result of
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While the United States and
Soviet Union have taken steps
to prevent this possibility,
there would be no danger “if
there were no nuclear
weapons to be launched.”
The arguments presented in
the essay are sound, well-
ordered, and coherently
structured, each contributing
to the support of the common
conclusion that the concept of
deterrence is unworkable and,
by extension, that the only
other viable option is global
disarmament. A clear
relationship is established
between the position,
arguments, and evidence.

Quality of Examples

The examples presented in
the paper are purposeful and
specific, each serving to
support the accompanying
argument. Taken together,
the examples reflect a solid
grasp of social studies
content. The entire paper is
founded upon a general
discussion of the relations

between the United States and Soviet Union during the Cold War. This example is relevant and
accurate, demonstrating a competent understanding of deterrence and the balance of power as applied
to the position being defended.

As part of this larger discussion, the student broadly outlines the major events of the Cuban Missile
“Crisis, and shows how the superpowers’ policy of brinkmanship combined with nuclear deterrence to
cause a near catastrophe.

Unlike many other papers making similar claims, this essay presents specific examples to support the
contention that some governments might not be deterred from using nuclear weapons were they
successful in developing this technology. The student suggests that the American attack on Libyan
leader Colonel Khadafi, which resulted in the death of his young daughter, might provide sufficient
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Aruitoxt provided by Eic:

motive for Libya, a state
already implicated in terror:
attacks, to stage a nuclear
strike upon the United State
Despite the questionable
claim that biological and
chemical weapons have bee
used by Iraq against UN
soldiers (presumably, the
student is referring to
coalition forces participatin
in the expulsion of Iraqi
occupiers from Kuwait), the
example of Saddam
Hussain’s attempt to acquir
nuclear weapons for Iraq al:
helps to advance the
argument that “Extremist,
mad-men are the wrong har
for nuclear weapons to be i1
and the threat of these
weapons being used is very
possible.”

Quality of Language and
Expression

The contents of this paper a
structured so as to enhance
clarity and flow. While err
of word choice, grammar,
spelling, and punctuation ar
apparent, they do not
significantly detract from tt
fluency of the writing or the
clarity of the communicatio
The student employs a
vocabulary that is specific
and appropriate, and makes
accurate use of social studie
terminology.



EXAMPLE PAPER TOPIC B: “3 SATISFACTORY”

T y Exploration of the Issue

' it ordin Lerocise The student’s initial attempts

to grapple with the issue are
awkward but, as the paper
progresses, the student
reveals adequate
understanding of the issue
and its complexity.

In the opening paragraph, the
student displays some
understanding of the
fundamental paradox of
nuclear weapons: that, while
they “have the ability to end
billions of lives,” they can
also save lives by deterring
war through the doctrine of
“Mutually Assured
Destruction.” References to
the destructive potential of
nuclear weapons provide the
basis for the student’s
appreciation of the
significance of the issue.

Throughout the
argumentation, the student
demonstrates a generally firm
understanding of the
competing positions that one
might take on the issue.

However, as is typical of
many writers achieving the “3
Satisfactory” standard, the

_Mwﬁmwﬂ student tends to dismiss

. b7 lightly opposing arguments

A&%@dﬁw and positions: “While people
who support nuclear weapons

and their development can be quite normal, their logic is questionable.” By including a discussion

of nuclear energy and the issue of nuclear proliferation, the student exhibits an appreciation of the
depth and breadth of the assigned issue.

Defence of Position

The student takes and consistently defends the position that “nuclear weapons are not necessary and
are detrimental to the continued survival of all mankind.” The position is subsequently clarified
with regard to the issue of nuclear power: “This is not to say that the development of the nuclear
reaction for energy purposes should be stopped.”
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A close reading of the paper
reveals that the position is
supported by five separate
arguments. The first of these
is based upon the rejection of
the contention “that policies
of brinkmanship and the arms
race prevent war,” and is
supported by reference to the
Cuban Missile Crisis. The
second is that the “great
powers” can no longer afford
the arms race and, therefore,
that “Nuclear weapons are
playing less of a role than
ever before in our world.”
The third argument is
historical in character, and is
founded upon the claim that
the use of nuclear weapons at
the conclusion of the Second
World War caused an
unacceptable loss of life and
was a cynical attempt to
intimidate the Russians. The
fourth argument is that
“nations are beginning to
realize the terrible destructive
power of the bomb,” and that
“the reduction of the amount
of nuclear weapons has begun
and the research into making
better weapons has halted.”

The essay concludes with the
argument that “The world has
already seen that to maintain
collective security nuclear
weapons do not have to be
used.”

Each of these arguments is supported by evidence that is generally accurate although undeveloped.
Together, these arguments form a defense of the writer’s position that is sound and adequate, but

which occasionally lacks persuasiveness.

Quality of Examples

The student uses appropriate and relevant examples, indicating an adequate understanding of social
studies content and its application to the assigned issue. While the student is able to cite numerous
examples in support of the arguments presented, little effort is made to provide the supporting detail

and explanation needed to substantiate the claims made in the argument.

For example, the student claims that the Cuban Missle Crisis was caused by nuclear weapons and was
not ended by pure brinkmanship but rather a fear factor g}ithe threat of mutually assured destruction.”
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Yet, the student’s
understanding of the term
“brinkmanship” and how it
differs from the ““fear factor”
and “threat of mutually
assured destruction” is not
explained, and further
explanation of the relevant
events of the Crisis is not
provided.

Similarly, the student’s claim
that the American decision to
use atomic bombs in 1945

- was motivated by a desire to

“show the Russians that they
had a jump on a weapon of
enormous power and the
Russians had better not press
so hard on certain matters,”
while potentially insightful, is
not supported by any
additional discussion of the
political or military situation
that existed in the period
following the Yalta and
Potsdam conferences.
Readers are left to speculate
as to which “certain matters”
the student is referring. In
addition to the examples
already discussed, the student
makes brief reference to the
Non-Proliferation Treaty,
SALT I and II, the Chernobyl
nuclear power plant disaster,
Canada’s sale of a CANDU
reactor to India, and the
expulsion of Iraq from
Kuwait as a consequence of
the Gulf War. Although

lacking elaboration, each of these examples is well chosen and supports the argument to which it is

attached.

Quality of Language and Expression

The essay is clear and uses appropriate social studies vocabulary. The student is obviously conscious
of the need to establish and maintain an appropriate tone (note the substitution of “questionable” for
“screwed” on the second page of the paper) The student’s writing is generally straightforward and

largely free of errors of convention, syntax, and’ spelhng
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Examples of Superior Papers

Occasionally, papers emerge during the Diploma Examination marking process that display
exceptional insight, maturity, creativity, and understanding of social studies content as it relates
to the assigned issue. While markers are required to assess these papers using the descriptors
outlined in the scoring guide, the papers actually exceed the standards for excellence in each of
the scoring categories, and demonstrate a degree of accomplishment that goes beyond that
expected of students completing Social Studies 30.

The following two papers are included here as a celebration of student accomplishment. Their
fluency obviates any need for additional commentary.
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Appendix A

January 1995 Writing Assignment

Part B: Written Response
Description

Part B consists of an essay assignment
worth 30% of the total examination mark.
You are to take and defend a position on
one of the two issues presented, either
Topic A or Topic B.

Instructions

* Choose either Topic A or Topic B for
your essay. If you write on both
topics, only the first will be marked.

* Be sure to indicate your choice of topic
in the space provided on the back
cover.

* Use blue or black ink to write your
essay.

Your essay will be evaluated according to these four criteria:

* Exploration of the Issue
* Defence of Position
* Quality of Examples

* Quality of Language and Expression

Reminders for Writing

* Plan your essay.

* Focus on the issue under discussion.

« Establish a clear position or thesis that will direct and unify your essay.
* Organize your essay in a manner that will best defend your position.
« Defend your position by using supportive and specific evidence drawn from your

knowledge of social studies.
 Edit and proofread your writing.

Complete your essay on the following pages. Space is provided for planning and drafting and for

your finished work.
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Written Response — Essay Assignment

Choose one of the following issues for your essay. Be sure to indicate your choice in the space
provided on the back cover.

Topic A
Some individuals believe that governments should use the principles of free enterprise to
restructure their economies. Other individuals believe that this is not the best approach that
governments should take.

Should governments use the principles of free enterprise to restructure their
economies?

In your essay, take and defend a position on this issue.

Topic B
Some individuals believe that the possession of nuclear weapons by some nations today
serves a useful purpose. Other individuals contend that all nuclear weapons should be
dismantled and their development forbidden.

Are nuclear weapons necessary?

In your essay, take and defend a position on this issue.
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Appendix B

Scoring Criteria

1. Exploration of the Issue Score Scoring Criteria
(5 marks)
Writers explore the issue by 5 The explo.ratiop of thg issue is igsightful and mature.
demonstrating an understanding of its Excellent | A perceptive discussion of the significance of the
ienificance and complexit issue and its complexity is comprehensively
S}lfm hout thei prexity developed. The context established reflects a
throughout their essays. thorough understanding and internalized appreciation
of the issue.
1. Understanding of the depth and 4 The exploration of the issue is clear and adept. A
breadth of the issue Proficient | competent discussion of the significance of the issue
2. Thoughtfulness and its complexity is capably developed. The context
established reflects a sound understanding of the
issue.
Key Questions 3 The exploration of the issue is straightforward and
he writer d Satisfactory | conventional. An adequate but often generalized
* Do;s the \‘»jm ter fe;n qnstra‘t)e an discussion of the significance of the issue and its
understanding of the 1ssue- complexity is developed. The context established
' Does the writer recognze thg reflects an understanding of the issue that is generally
importance of the issue and its clear
significance in an historical and/or )
. ;;)?l:zn‘;}:;); a:zsggei?ft‘t?he . 2. The exp}oration of .the isspe is incorr.lple‘:te or lacks
complexity of the issue? Limited | elaboration. The discussion of the significance of the
« Does the writer establish an issue and its complexity is superﬁmal and lacks
appropriate and meaningful context dgvelopment.. The context established may be
for the position taken? difficult to discern, indicating a vague or confused
) understanding of the issue.
INSUFFICIENT is a special category. P;or The exploration of the issue is minimal. Discussion

It is not an indicator of quality. It
should be assigned to papers that do
not contain a discernible attempt to
address the issue presented in the
assignment or that are too brief to
assess in this or any other scoring
category.

of the significance of the issue and its complexity is
disjointed, inaccurate, or extremely vague. The
context established is difficult or impossible to
determine, indicating a minimal understanding of the
issue. The preamble to the assignment may be copied
but is not elaborated. Exploration of the issue may
indicate misinterpretation or misunderstanding of the
assigned issue.
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2. Defence of Position Score Scoring Criteria
(10 marks)

. .\ 5 The defence of position is based on well-considered,
Writers take and defend a position on | gycellent convincing, and logical arguments revealing a confident
the 155ue by dey eloping and . writer. The arguments presented are consistent and
organizing logical and persuasive forceful, demonstrating maturity, insight, and/or
arguments. originality. The evidence chosen is deliberate and
1. Evidence of a position judicious, serving to support the arguments developed
2. Logic and persuasiveness and. the position taken. A strong re}ationship between the

position, arguments, and evidence is established and
maintained throughout. The content is ordered and
controlled in such a way as to convincingly reinforce the
writer’s arguments.
Key Questions 4 The defence of position is based on sound arguments.
« Does the writer present a clear Proficient | The arguments presented are logical and competently
e . . developed. The evidence chosen is appropriate, serving
pogxtxor:j;;v ith respect to the issue to support the arguments given and the position taken. A
. ix)s(s)::gsnt?1 e.writer deal consistently clear relationship is established betweep the position,
ith the i der di P arguments, and evidence. The content is ordered in such
with the 1ssue under discussion: a way that the writer’s arguments are clearly discernible.
* Does the writer select appropriate
ct::légsgce to defend the position ) 3 The defence of position is based on one or more adequate
« Does the writer draw a relationship Satisfactory | arguments. While the arguments are generally sound,
between the evidence selected and thgy may lack in persuasiveness and consistency. The
the position taken? eyxdence chosen gdpquately supports th‘e arguments
« Does the writer apply well-chosen given and the position taken. 'Ithe relaponshlp between
and relevant historical or the pqsxuon, arguments, apd evxdenge is generally
contemporary knowledge to estabh§hefi. The content is ordered in sugh a way that
develop and support the position the writer’s arguments are generally identifiable.
taken rather than reiterate.
$§I:;S:reeitl r}llf:;n &t;(t)r;&n}:i ff:::ttss m ) 2‘ The defence of position is based on simple. asgertions
might support a position? Limited | rather than on the development of supportive ideas or
« Does the writer base arguments on arguments. If arguments are pfgsented, they are of
reason, conviction, and scholarship queonpable loglc or are repetitive, unspecxﬁc, .
rather than on uninformed belief contra(yctory, S}mplxstxc, or based on unmformed belief.
and/or unsupported assertions? T‘he evx.dence given may be related to the issue under
« Does the writer base arguments on discussion but may pe largely unrelated to any arguments
valid assumptions and premises that maQq or to the position takgn. The relauongmp between
support the credibility of the position, argument, and gvxdence may be difficult to
conclusions? det.em’une. The content is ordqred in such a way that the
« What depth of analysis and writer’s arguments are contradictory, vague, or
elaboration does the writer redundant.
demonstrate?
] ?rgl:lsr‘rigrelt:‘,?mer organize related 1 The defence of_ positiop is weak: i.e., the position taken is
« Does the writer develop the essay Poor hard to .determme,. or little or not attempt is ma@e to
logically and coherently? Has the defend it. The wnter.has so misinterpreted the issue that
writer avoided irrelevancies, the arguments and evidence presented are relaFed to the
digressions, and redundancies? posmor} taken but are largely unrelated to the issue pnder
’ discussion. The evidence chosen may be inappropriately
applied to the development of any supportive argument
or to the position taken. The content is disorganized and
leaves in doubt the writer’s intent.
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3. Quality of Examples
(10 marks)

Writers select, accurately develop,
and apply relevant social studies
examples to support their position.

1. Accuracy

2. Comprehensiveness

Key Questions

Note:

How verifiable or factually accurate
is the information in the selected
examples?

Does the information presented
reflect perceptions of reality that
can be supported?

What breadth or depth of
understanding does the writer
demonstrate by developing specific
examples or applying a range of
relevant examples?

Does the writer use the information
in the examples to qualify
judgements, form hypotheses, or
speculate about the unknown?

Examples from social studies
content may be historical and/or
contemporary and may be drawn
from the study of Canada and/or
other nations. Students are
encouraged to refer to current
events when appropriate.

Score

Scoring Criteria

5
Excellent

The selected examples are comprehensive and specific,
revealing a mature and insightful understanding of
content and its application to the assigned issue. The
examples are relevant and accurate, and are chosen
deliberately, demonstrating a sophisticated knowledge of
social studies content.

4
Proficient

The selected examples are purposeful and usually
specific, revealing a competent understanding of content
and its application to the assigned issue. The examples
are relevant and accurate, indicating a solid grasp of
social studies content.

3
Satisfactory

The selected examples are largely conventional,
revealing an adequate understanding of content and its
application to the assigned issue. The examples are
relevant but may contain some minor factual errors, or
there may be a mixture of relevant and extraneous
information. Understanding of social studies content is
generalized rather than specific.

2
Limited

The selected examples are unfocused or inappropriate,
revealing a vague understanding of content and its
application to the assigned issue. The examples are
potentially relevant but contain inaccuracies or
extraneous detail. Understanding of social studies
content demonstrates confusion and/or
oversimplification.

Poor

The selected examples are either irrelevant or so scant,
overgeneralized, or inaccurate that they indicate a poor
or almost complete lack of understanding of content and
its application to the assigned issue. The examples
contain major and revealing errors, indicating a minimal
understanding of social studies content. Some examples
selected have been copied verbatim from the multiple-
choice section of the examination without elaboration, or
the issue has been so misunderstood that the selected
examples are largely inappropriate for the issue under
discussion.
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4. Quality of Language and

Expression (5 marks)

Writers communicate clearly and
effectively, demonstrating control of
syntax, mechanics, conventions, and
vocabulary, including appropriate
social studies terminology.

1. Syntax and vocabulary
2. Conventions

Key Questions

* Does the writer use correct,
appropriate, and effective syntax
and vocabulary? (“Syntax” is the
way in which words are combined
to form phrases, clauses, and
sentences. “Vocabulary” is the
collection of words used, including
social studies terminology.)

* Does the writer use correct or
appropriate grammar, spelling,
capitalization, and punctuation?

Note: When marking this dimension,

markers should consider the
effectiveness of the total impression
created by the writer. Proportion of
error to the complexity and length
of the response must also be
considered.

Score Scoring Criteria
5 The writing is skillfully structured and fluent.

Excellent | Vocabulary is appropriate and effective. Syntax is
controlled and varied. The relative absence of error is
impressive under the circumstances, and minor errors do
not detract from the clarity or effectiveness of
communication.

4 The writing is clear and generally fluent. Vocabulary is

Proficient | appropriate and effective. Syntax is controlled. Minor
errors do not reduce the clarity of communication.

. 3 The writing is clear. Vocabulary is adequate but tends to
Satisfactory | be general rather than specific. Syntax is generally
straightforward. Despite minor errors, the student
demonstrates control of conventions.
2 The writing is unclear and/or ineffective. Vocabulary is
Limited | jnappropriate and/or imprecise. Syntax is immature
and/or awkward. Errors indicate a lack of control of
conventions.
1 The writing is frequently unclear and not fluent.
Poor

Vocabulary is frequently inaccurate. Syntax is confused
and uncontrolled. Frequent errors impede
communication.
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